
GSE Reading – Chapter 3 answers (PELT) 
 

Syllabus design 
1. What is a common challenge for teachers teaching reading to intermediate level learners? (p. 58) 
 Helping readers move beyond learning to read to reading to learn. 
 
2. What is the “intermediate level slump”  
 The ‘slump’ is when readers think that they are betters readers than they really are. 
 
3. Why is it dangerous for students? (p. 59) 

It is dangerous because, although basic skills are being mastered, the reader is in a precarious position of moving beyond 
the “learning to read stage” to the “learning how to get new information from texts and thus reading to learn.”  

  
4. What three techniques are suggested by the author to keep students reading? (p. 60) 

1. Model conversations that readers (book club, etc) have with each other 
2. Ask students what they are reading for pleasure 
3. Relate classroom learning to student interests 

 
5. (extensive) What is one goal for effective reading instruction? (p. 69) 
 Provide intensive reading instruction on a particular reading strategy (like skimming, scanning, etc) and then provide  
         opportunities to use the strategy outside of class during extensive reading. 
 

Task and materials 
6. What are four task categories for helping intermediate readers? ( p. 71) 
 Review opportunities - have Ss compare and use knowledge from the reading, as well as have fun 
 Vocabulary instruction – For example, teaching word families. (See Example 3, p. 74) 
 Explicit strategy instruction -  (skimming, scanning, etc) 
 Building reading fluency – do explicit activities (rate build-up drill, repeated reading, etc)(p. 77) 
 
7. What are some challenges to building reading fluency? (p. 76) 
 Some challenges: 

¤ Not knowing exactly what to do to help readers increase their reading fluency 
¤ Most reading texts for L2 learners completely ignore the issue of reading fluency 

 
8.  What are five helpful syllabus design issues? (p. 60) 

Identify ways to keep the students reading (encourage, have Ss be meaningfully engaged) 
Provide interesting reading material (at all levels) 
Provide opportunities for readers to review (consolidation of learning) 
Link vocabulary instruction with reading instruction (ex: building dictionary skills, etc) 
Integrate appropriate classroom instruction (explicit, intensive reading skills) with learning from longer texts (extensive 
reading) 

 
9.  What should be a goal of teachers in regard to syllabus design? (p. 60-63) 
 To have the student meaningfully engaged in reading because they want to.  
 
10.  What is a challenge for teachers when teaching vocabulary and reading instruction, and what are the implications for   
        syllabus design? (p. 63) 
 The challenge for teachers is to assure that vocabulary growth continues by being seamlessly integrated with and tied   
         directly to reading instruction.  
 
 
 
 
 
 
 
 



Questions 
 
What are some traits of an intermediate level reader, according to CEF? (p. 56) ~ extra information for you!  
 Some common traits are:  

¤ Understanding texts that consist mainly of high frequency everyday or job-related language 
¤ Understand the description of events, feelings, and wishes in personal letters 
¤ Read straightforward factual texts on subjects related to his field and interest with a satisfactory level of 

comprehension  
¤ Scan longer texts in order to locate desired information in everyday material (letters, brochures, etc) 
¤ Find and understand relevant information in everyday material (letters, brochures, documents) 
¤ Identify the main conclusion in clearly signaled argumentative texts 
¤ Recognize the line of argument in the treatment of the issue presented, but not necessarily in detail  
¤ Recognize significant points in straightforward newspaper articles on familiar subjects 
¤ Understand clearly written, straightforward instruction for a piece of equipment 
¤ Read articles and reports concerned with contemporary problems in which the writers adopt particular attitudes or 

viewpoints 
¤ Understand contemporary literary prose 
¤ Read with a large degree of independence, adapting style and speed of reading to different texts and purposes, and 

using appropriate reference sources selectively, has broad reading vocabulary, but may experience some difficulty 
with low-frequency idioms 

¤ Scan quickly through long and complex texts, locating relevant details 
¤ Understand in detail a wide range of lengthy, complex texts likely to be encountered in social, professional, or 

academic life; identifying finer points of detail including attitudes and implied as well as stated opinions 
¤ Understand specialized articles outside her/his field, provided she/he can use a dictionary occasionally to confirm 

her/his interpretation of terminology 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


